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ABSTRACT 
RECONSTRUCTION OF THE DESTROYED SINJALI SECONDARY SCHOOL 
ISABELLA KAGANOWSKI 
This practitioner paper chronicles my involvement of the grant writing proposal that was 
designed on behalf of a non-for-profit organization, the Association of Dalit Women’s 
Advancement of Nepal (ADWAN), in order to secure funding and donations for the 
reconstruction of the destroyed Sinjali Secondary School in Gorkha district, Taklung village, 
after a 2015 earthquake struck Nepal. The proposal was guided by and collaborated with 
Professor Jude Fernando of Clark University, as Professor Fernando was able to visit Taklung 
village and gather information about the needs in the educational sector damaged by the 
earthquake. Literature review and research was gathered to focus on the ramifications of the lack 
of school access which validated the need of continuing education for the most vulnerable and 
marginalized community members. Literature included: yearly reports, government country 
profiles, and interviews with children that have been internally displaced due to damaged homes. 
Issues such as increased drop-out rates, physical and mental health impacts, infrastructure 
damage, increased child labor, and vulnerability are discussed in-depth.  The grant writing 
proposal follows a traditional format in which it outlines the project’s purpose, objectives, and 
methodology. Furthermore, it details the logical framework, monitoring & evaluation, budget, 
and a timeline for the project. In the final section of the paper, I reflect on the process and 
challenges I’ve encountered throughout writing the grant.  
 
Jude Fernando, Ph.D,  
Chief Instructor 
 
David Bell, Ed.D, 
Assistant Professor	
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INTRODUCTION	
	
	 In	 March	 2016,	 I	 went	 to	 Port-Au-Prince,	 Haiti	 for	 fieldwork	 with	 Professor	 Jude	
Fernando	 and	 some	 of	 my	 colleagues,	 to	 examine	 the	 effects	 of	 the	 2010	 devastating	
earthquake	 on	 the	 livelihoods	 of	 its	 people,	 as	well	 as	 Hurricane	 Sandy’s	 impact	 in	 2012	 on	
farming	 and	 agriculture.	 Visiting	 and	 interviewing	 internally	 displaced	 persons	 in	 temporary	
displacement	 camps	 enabled	 me	 and	 my	 classmates	 to	 make	 connections	 and	 notice	 the	
organizational	 structures	 in	 place,	 the	 economic	 development	 and	 disparity	 between	 social	
classes,	 the	 complexity	of	housing	 situations,	 lack	of	 funding	 from	aid	agencies,	post-disaster	
response,	and	humanitarian	assistance	organizations,	and	the	environmental	and	social	 issues	
from	one	fieldwork	location	to	the	next.			
	 On	a	hot	 sunny	afternoon,	 I	 recall	walking	around	one	of	 the	 camps	where	we	 saw	a	
long	and	narrow	structure	standing	on	top	of	sand	and	gravel.	It	was	made	up	of	scrap	metal,	
and	tin	panels	roofing	with	big	rocks	scattered	on	top	of	it	to	keep	the	wind	from	blowing	the	
panels	 away;	 pine	wood	 for	 doors,	 and	 skinny,	 brittle	 tree	 branches	 as	 columns	 to	 hold	 the	
structure	 in	 place.	 Adjacent	 to	 this	 was	 a	 small	 and	 similar	 structure	made	 up	 of	 the	 same	
material.	On	one	of	the	walls	it	read	(in	cut	out	letters)	“Clinique	Bu	Dent”	with	a	picture	of	a	
giant	tooth	and	medical	symbol.	As	you	walk	inside,	you	can	notice	the	dark	shadow	in	contrast	
with	 the	 light	 blaring	 outside.	 There	was	 one	 bench	 and	 a	 small	 black	 board	with	 no	 visible	
chalk	 or	 any	 other	 equipment	 or	 materials.	 This	 makeshift	 shack	 is	 where	 a	 dentist	 turned	
teacher	teaches	40	students	of	mixed	ages.	As	the	dentist	explained	to	my	colleague	why	the	
school	 didn’t	 receive	 any	 aid,	 he	 points	 at	 two	 certificates	 that	 were	 hung	 on	 the	 wall.	 As	
asserted	by	the	Ministry	of	Education,	this	school	is	indeed	a	“certified”	school.	The	conditions	
that	 I	 saw	 were	 far	 from	 having	 earned	 the	 title	 of	 a	 certified	 school,	 and	 the	 dentist	 fully	
acknowledges	the	irony.		
	 Shortly	after	our	trip	when	we	had	returned	to	Clark	University,	Professor	Fernando	and	
I	were	discussing	the	school	and	potential	funding	sources	to	help	get	the	school	the	materials	
it	 needed.	 Fittingly,	 he	 had	 remembered	 that	 there	 was	 an	 opportunity	 for	 a	 grant	 writing	
proposal	that	would	be	happening	 in	real	time	in	collaboration	with	a	non-profit	organization	
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based	 in	 Nepal.	 Association	 of	 Dalit	 Women’s	 Advancement	 of	 Nepal	 (ADWAN)	 asked	 Clark	
University	 to	 help	 with	 this	 process	 in	 order	 to	 secure	 funding	 and	 donations	 for	 the	
reconstruction	 of	 the	 destroyed	 Sinjali	 Secondary	 School	 in	 Gorkha	 district,	 Taklung	 village,	
after	a	2015	earthquake	struck	Nepal.	With	Haiti’s	school	in	my	mind,	I	immediately	said	yes	as	
it	could	help	me	understand	the	process	on	how	to	build	a	school	in	Haiti	in	the	future	as	well.	
The	proposal	was	extremely	significant	to	me	because	it	connected	me	with	the	experience	of	
witnessing	 what	 had	 happened	 to	 the	 school	 and	 how	 the	 children’s	 education	 suffered	
following	the	earthquake	by	allowing	me	to	make	actual	tangible	change	in	a	country	suffering	
from	similar	loss.			
	 ADWAN’s	 strong	 connection	 with	 Clark	 University	 also	 made	 me	 gravitate	 towards	
taking	upon	this	project.	The	founding	President	of	ADWAN	(1998),	Dr.	Bishnu	Maya	Pariyar,	is	
a	 Clark	 University	 alumni	 of	 2006.	 Her	 aim	 at	 organizing	 the	 non-profit	 is	 to	 eliminate	
discrimination	 and	 inequality	 prevailing	 in	 the	 local	 communities,	 especially	 underprivileged	
Dalit	women	and	children.	After	 the	earthquake	 in	Nepal,	Nepali	 students	at	Clark	University	
mobilized	funding	to	be	sent	to	their	country	and	contacted	ADWAN	and	other	Clark	alumni	for	
help.	Through	the	outlet	provided	by	the	connection	between	Clark	University	and	ADWAN,	 I	
was	able	to	be	involved	on	a	collaborative	effort	in	instilling	positive	change	in	development	for	
the	purpose	of	continuing	education	for	the	most	marginalized	and	vulnerable	populations.		
	 The	practitioner	paper	demonstrates	the	comprehensive	grant	proposal	I	wrote.	I	begin	
by	 speaking	 about	 the	 education	 system	 in	 Nepal	 and	 how	 vastly	 it	 has	 changed	 since	 the	
earthquake.	Given	 that	other	 countries	have	 fallen	 into	negative	 coping	mechanisms	 such	 as	
child	marriage	and	child	labor	when	there	is	lack	of	access	to	education,	the	data	and	literature	
demonstrate	the	potential	for	Nepal	to	fall	 into	the	same	patterns	as	their	predecessors	have	
during	 those	 trying	 times.	 Evidence	 from	 reports	 and	 interviews	with	 children	 out	 of	 school	
following	 one	 year	 after	 the	 earthquake	 echo	 these	 sentiments	 and	 it	 touches	 upon	 the	
importance	 of	 education,	 especially	 for	 vulnerable	 girls.	 The	 proposal	 is	 then	 structured	 to	
provide	 logistical	 planning	 and	 detailed	 description	 of	 the	 school	 building,	 its	 structure	 and	
committees,	and	the	funding	needed	to	rebuild	the	school.		
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1.	ORGANIZATIONAL	OVERVIEW		
	
1.1	History/Background		
	 Association	 for	 Dalit	 Women	
Advancement	 of	 Nepal	 (ADWAN)	 is	 a	
human	 rights	 organization	 for	 Dalit	
(members	 of	 the	 lowest	 Hindu	 caste)	
women	 and	 children.	 It	 is	 a	 non-political,	
not-for-profit	 and	 non-government	
organization	 (NGO)	 legally	 registered	 at	
Kathmandu	 District	 Administration	 Office	
(D.A.O.	 Reg.	 No.	 99/055/056)	 and	 is	
affiliated	 to	 Social	 Welfare	 Council.	 The	
organization	was	 founded	 in	 1998	 and	 run	
by	 a	 group	 of	 young	 and	 motivated	 Dalit	
women	 who	 had	 overcome	 immense	
obstacles	 of	 poverty,	 gender	 and	 caste	
discriminations.		
	 Its	 main	 objective	 is	 the	
empowerment	 of	 Dalit	 women	 and	
children.	 	It	 is	 working	 in	 rural	 Nepal	
promoting	 solidarity	 for	 women	 across	
caste	 lines	 and	 empowering	 them	 through	
education,	 micro	 finance,	 human	 rights	
awareness	and	health	trainings.	
	 Through	 education,	 literacy-led	
saving	groups	and	awareness	programs,	the	
women	become	catalysts	for	social	change,	
especially	 in	 terms	 of	 children’s	 education,	
domestic	 violence	 and	 caste-class-gender	
relations.	ADWAN	aims	to	foster	a	measure	
of	 economic	 independence,	 to	 boost	 self-
esteem,	and	to	instill	solidarity	and	a	sense	
of	national	pride.		
	
1.2	Vision,	Mission,	Goal(s),	and	
Objectives	of	Organization		
Vision:	 “To	 establish	 equitable	 society	 free	
of	caste,	class	and	gender	discriminations.”		
Mission:	 To	 bring	 Dalit	 women	 into	 the	
mainstream	 of	 state	 governing	mechanism	
by	 empowering	 and	 sensitizing	 them	 to	
establish	 human	 right,	 democracy,	
sustainable	peace	and	equitable	society		
Goal:	ADWAN	 aims	 to	 eliminate	 caste	 and	
gender	 based	 discrimination	 against	 Dalit	
women	 and	 to	 empower	 them	 socially,	
economically,	politically	and	educationally.		
	
Objectives:	
To	unite	and	organize	Dalit	women:	
• To	 raise	 awareness	 against	
discrimination,	 exploitation	 and	
injustices	over	Dalit	women	
• To	 foster	 economic	 condition	 of	
Dalit	 women	 by	 saving	 and	 credit	
program	
• To	 make	 rural	 Dalit	 women	
economically	 self-dependent	 by	
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providing	 skill	 development	 and	
vocational	trainings		
• To	conduct	 literacy	class,	pre-school	
class	 and	 distribute	 scholarships	 to	
Dalit	women	and	children	
• To	 develop	 Dalit	 women’s	
leadership	 for	 political	 participation	
and	community	development	
• To	 build	 up	 solidarity	 network	 and	
alliance	 with	 like-minded	
organizations	 for	 advocacy,	 justice	
and	empowerment	of	Dalit	women		
• 	
1.3	Achievements	in	Nepal	
	 ADWAN	 currently	 operates	 in	
Gorkha,	 Ilam,	 Arghakhanchi,	 Baglung,	
Jhapa,	 Chitwan	 and	 Sarlahi	 districts.	 It	 has	
formed	 78	 Dalit	 women’s	 groups	 uniting	
over	 2,200	 rural	 women	 into	 saving	 and	
credit	groups.	It	has	supported	74	women’s	
groups,	 helped	 send	 13,000	 children	 to	
school	 and	 provided	 97	 adolescents	 with	
college	scholarships.		
Output	
• The	unity	and	solidarity	among	Dalit	
women	 has	 created	 decrease	 in	
untouchability	 and	 gender	
discrimination	
• Significant	 decrease	 in	 domestic	
violence	and	bad	cultures	
• All	 Dalit	 children	 belonging	 to	
women’s	 group	 attend	 school	 and	
their	 performance	 in	 school	 has	
improved		
• Dalit	 women	 are	 involving	 [sic]1	 in	
business	initiatives	
• Dalit	 women	 are	 participating	 in	
community	 development	 and	 are	
involving	 in	 civic	 and	 political	
organizations	
• Improvement	in	home	environment,	
cleanness	and	hygiene	
• Change	 in	 traditional	 mind-set	 and	
awareness	
• Improvement	in	economic	condition		
	
I.	Achievements	in	Gorkha	District		
Advocacy	and	Awareness	Programs		
	 In	 September	 2012,	 Empower	 Dalit	
Women	 of	 Nepal	 (EDWON)	 conducted	 a	
first	 ever	 reproductive	 health	 project	 in	
Taklung.	During	the	two-day	workshop,	the	
Nidan	 doctors	 and	 trainers	 from	 Marie	
																																																																		
1	While	the	text	may	appear	to	have	grammatical	and	
sentence	structure	errors,	the	text	is	intentionally	being	
left	as	exactly	transcribed	from	ADWAN’s	website	
(www.adwan.org)	in	order	to	maintain	the	authenticity	of	
the	true	meaning	as	ADWAN	has	intended.		
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Stopes	 International	 (MSI),	 a	 family	
planning	 agency,	 conducted	 a	 “Train	 the	
Trainer”	workshop	for	28	community	health	
workers	 and	 women,	 chosen	 for	 their	
leadership	 and	 influence.	 Together,	 they	
learned	 how	 to	 train	 an	 additional	 150	
women	 in	 topics	 such	 as:	 care	 during	
pregnancy,	 danger	 signs,	 importance	 of	
check-ups	 and	 having	 a	 skilled	 birth	
attendant	 during	 delivery,	 family	 planning	
options,	birth	spacing	and	the	advantage	of	
small	families.		
	 ADWAN	 has	 been	 constructing	
smokeless	stoves	to	make	kitchens	safer	for	
women	 by	 reducing	 the	 risk	 of	 health	
problems	caused	by	smoke	inhalation.	Their	
strategy	 includes	 selecting	 Dalit	 women	 to	
serve	 as	 trainers	 on	 the	 proper	 use	 of	 the	
stoves---	 a	 component	 that	 has	 helped	
break	down	caste	barriers	by	requiring	even	
higher-caste	 women	 who	 want	 the	 stoves	
to	accept	Dalits	into	their	kitchens.		
	
	
	
	
	
	
	
Supporting	Earthquake	Recovery		
	 In	 2015,	 it	 began	 providing	 disaster	
relief	 to	 the	 communities	 it	 serves	 when	
two	 powerful	 earthquakes	 struck	 Nepal,	
killing	nearly	9,000	people	and	leveling	half	
a	 million	 homes.	 Many	 Nepalese	 in	 the	
hard-hit	 region	 of	 Gorkha	 mentioned	
ADWAN	as	a	trusted	local	organization	that	
was	 helping	 Dalits	 and	 others	 on	 the	
margins	of	society.		
	 ADWAN	helped	fill	this	aid	gap	in	the	
weeks	 and	 months	 after	 the	 earthquake,	
distributing	emergency	relief	to	300	families	
and	 constructing	 78	 shelters	 for	 survivors	
whose	 homes	 had	 been	 destroyed	 during	
the	disaster.	
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2.	EXECUTIVE	SUMMARY	
	
	 Restoration	 of	 the	 educational	
system	 is	 an	 essential	 component	 of	 the	
sustainable	 earthquake	 disaster	 recovery	
efforts.	According	 to	 the	 Save	 the	Children	
USA,	 the	 2015	 earthquake	 in	 Nepal	 either	
partially	 demolished	 or	 completely	
destroyed	approximately	5,000	schools—or	
1	 in	 every	 7	 school.	 In	 the	 Gorkha	 district	
alone,	 the	 epicenter	 of	 the	 earthquake,	
about	 90	 percent	 of	 schools	 were	
demolished,	affecting	75,000	children.		Slow	
or	 lack	of	priority	among	the	governmental	
and	non-governmental	organizations	 in	 the	
development	 of	 school	 infrastructure	 is	
affecting	 the	 continuity	 of	 displaced	
children’s	 education	 which	 is	 likely	 to	
increase	 the	 dropout	 rates	 and	 outward	
migration	 of	 children	 and	 teachers,	 and	
among	 them	 the	 female	 children	 whom	
would	be	the	most	vulnerable.							
The	 goal	 of	 the	 grant	 writing	
proposal	 is	 to	 construct	 a	new	building	 to	
accommodate	 650	 students	 and	 provide	
basic	 furniture	and	 computer	 facilitates	 in	
the	 Sinjali	 Secondary	 School,	 the	 only	
school	 in	 Taklun	 village,	 located	 at	 ward	
two	of	Gorkha	District.		The	school	location	
is	 accessible	 to	 socially	 and	 economically	
vulnerable	 communities’	 lives	 in	 arduous	
mountain	 terrain.	 	 All	 the	 buildings	 of	 this	
school	 were	 destroyed	 and	 have	 to	 be	
demolished.	 Currently	 students	 learn	 in	
temporary	 class	 rooms	 constructed	 with	
bamboo	 and	 other	 hazardous	 waste	
materials.	 Due	 to	 the	 difficulties	 arising	
from	 the	 climate,	 rugged	 mountainous	
terrain,	 and	 logistics,	 the	 school	 can	 no	
longer	 continue	 to	 accommodate	 all	
children	 in	the	two	sessions	during	the	day	
and	evening.			
This	 project	 is	 a	 collaborative	
venture	 between	 ADWAN---	 a	 non-profit	
organization	 in	 Nepal,	 and	 the	 Nepali	
Students,	 Alumni	 and	 the	 Department	 of	
International	 Development,	 Community,	
and	Social	Change	(IDSC)	at	Clark	University	
in	 Worcester,	 Massachusetts.	 	 The	 project	
seeks	 to	 construct	 an	 earthquake	 resistant	
school	 building	 at	 an	 estimated	 cost	 of	
$65,000.			
The	 building	 will	 consist	 of	 two	
stories	 with	 6	 classrooms,	 a	 library,	
computer	 lab	 rooms,	 one	 office	 and	
meeting	 room.	 	 The	estimated	budget	 also	
covers	 basic	 furniture	 (blackboard,	
bookshelves,	 tables	 and	 chairs),	 and	
computers.		The	school	will	benefit	all	caste	
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groups	 in	 the	 area.	 	 While	 ADWAN	 will	
function	as	the	primary	partner	agency,	the	
project	 will	 be	 implemented	 by	 a	
committee	 consisting	 of	 parents,	 teachers,	
community	 and	 local	 government	 leaders,	
and	 Professors	 Bill	 Fisher	 and	 Jude	
Fernando	of	Clark	University.		
Association	 of	 Dalit	 Women’s	
Advancement	of	Nepal	 (ADWAN)	 is	a	 small	
non-for-profit	organization	founded	in	1998	
by	a	group	of	underprivileged	Dalit	women.	
In	 order	 to	 create	 change,	 it	 has	 been	
focusing	 its	 entire	 organizational	
interventions	 at	 rural	 grassroots	 levels	 to	
educate,	 empower,	 and	 mainstream	 Dalit	
women	 and	 children.	 The	 founding	
President	 of	 ADWAN,	 Dr.	 Bishnu	 Maya	
Pariyar,	 Alumni	 of	 International	
Development,	Community	and	Environment	
Department,	 Clark	 University,	 founded	
ADWAN	 organization	 with	 an	 aim	 to	
eliminate	 discrimination	 and	 inequality	
prevailing	 in	 our	 local	 communities	
pervasively.		
	 	IDCE	 is	 a	 scholar-practitioner	
department	 of	 Clark	 University.	 It	 trains	
scholars	 and	 practitioners	 for	 international	
development,	 and	 its	 faculty	 and	 staff	 is	
currently	 involved	 in	 development	 and	
humanitarian	 projects	 in	 a	 number	 of	
developing	 countries.	 IDCE	 department	 is	
comprised	 of	 a	 diverse	 student	 body,	
including	 a	 large	 population	 of	 Nepali	
students.	 The	 project	 is	 a	 result	 of	
discussions,	among	the	Nepali	Students	and	
Professors	Bill	Fisher	and	Jude	Fernando,	on	
the	 involvement	 of	 Clark	 University	 to	
respond	 to	 long	 term	 recovery	 efforts	 that	
are	 underway,	 following	 the	 earthquake.	
	 Professor	 Jude	 Fernando	 visited	
Taklung	village	and	met	with	the	officials	of	
Sinjali	 Secondary	 School	 and	 the	members	
of	 the	 community	 to	 gather	 information	
about	 the	 needs	 in	 the	 educational	 sector	
damaged	 by	 the	 earthquake.	 	 Professor	
Jude	Fernando	and	Isabella	Kaganowski,	an	
IDCE	 graduate	 student,	 prepared	 the	
project	proposal.				
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3.	PROBLEM	STATEMENT			
	
	 The	 strong	 earthquake	 that	 struck	
Nepal	on	April	25	and	a	second	one	on	May	
12	 had	 devastating	 impacts	 on	 school	
infrastructure	 destroying	 over	 35,000	
classrooms2.	 Consequently,	 directly	
disrupting	 children’s	 education,	 leaving	
more	 than	a	million	children	 lacking	access	
to	 a	 safe,	 permanent	 place	 to	 learn.	
Currently	there	are:		
(1)	 no	 permanent	 school	 building	 to	
facilitate	 a	 sustainable	 learning	
environment;	 (2)	 near	 non-existent	 and	
destroyed	 teaching	materials,	 black/white	
board,	 desk,	 bench,	 chairs,	 stationeries,	
shelves,	 cabinets,	 etc.;	 (3)	 Lack	of	 fun	and	
creative	space	for	children	to	sit	and	learn.		
	 It	 is	 highly	 probable	 that	 there	 will	
be	 an	 increase	 in	 drop-out	 rates	 and	
decrease	 in	 enrolment	 attributed	 by	 the	
damages	inflicted	on	children’s	physical	and	
mental	well-being	as	many	have	expressed	
lack	 of	 concentration	 and	 confidence	 in	
performing	 academically	 well	 post-
earthquake.	 Fear,	 anxiety	 and	 stress	 of	
another	 earthquake	 and	 the	 hazardous	
																																																																		
2	Supporting	Children’s	Education	 in	 the	Aftermath	of	 the	
Nepal	 Earthquakes;	 A	 Brief	 for	 the	Government	 of	 Nepal	
and	international	Donors.	Save	the	Children,	August	2015.		
conditions	 of	 temporary	 classrooms	 that	
are	still	partly	damaged	or	deemed	unsafe		
according	to	the	Government	of	Nepal	also	
comes	in	to	play.	Temporary	classrooms	are	
cramped	with	many	students	from	different	
villages	 of	 mixed	 ages	 with	 only	 one	
teacher,	have	minimal	 lighting,	 and	expose	
students	 to	 hazardous	 materials,	 and	 are	
unstable	 during	 climate	 change.	 In	 these	
conditions,	 feeling	 anxious,	 insecure,	 and	
distorted	 can	 hinder	 students’	 ability	 and	
opportunity	to	learn.		
	 The	 lack	 of	 school	 access	 also	
generates	negative	coping	behaviors	due	to	
aggravated	 existing	 poor	 conditions	 on	 the	
most	vulnerable	and	marginalized	groups	of	
children	 and	 families.	 Many	 children	 are	
then	forced	to	leave	school	to	support	their	
families	 with	 income	 generating	 activities	
and	 are	 at	 higher	 risk	 of	 increased	 child	
labor,	 both	 domestic	 and	 abroad,	 in	 harsh	
and	 devastating	 conditions.	 Children	 also	
become	 vulnerable	 to	 exploitation	 and	
abuse,	 especially	 young	 girls,	 often	 times	
falling	 victims	 of	 trafficking,	 prostitution,	
and	 early	 marriages.	 In	 addition,	 damages	
to	 infrastructure	 decreases	 availability	 and	
increases	 costs	 of	 attending	 school	 for	
many	children,	causing	a	spike	in	drop	outs	
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as	 well.	 “…destruction	 of	 business	
infrastructure	and	physical	capital	following	
a	disaster	 can	 reduce	 the	potential	 returns	
on	additional	schooling	if	the	places	to	work	
are	 operating	 below	 capacity”3,	
consequently	 reducing	 the	 demand	 for	
education.		
	 Global	funding	from	multilateral	and	
bilateral	 institutions,	and	NGOs,	 is	required	
to	 enable	 safer	 implementation	 of	
rehabilitation	 and	 rebuilding	 of	 damaged	
and	destroyed	schools.	Constrcution	should	
involve	 input	 and	 help	 from	 children	 and	
their	
																																																																		
3	The	 Impact	of	Natural	Disaster	on	Childhood	Education;	
Evidence	 from	 Nepal.	 The	 Center	 on	 Conflict	 and	
Development	at	Texas	A&M	University,	May	2016.		
families,	 teachers,	 and	 communities,	
espeically	 marginalized	 and	 vulnerable	
groups---	 those	 in	 the	 lowest	Hindu	castes,	
households	with	lower	income,	women	and	
children.		
	 Continuing	education	after	a	natural	
disaster	 is	 important	 as	 lack	 of	 education	
can	 have	 long-term	 effects	 on	 children’s	
physical	 and	 mental	 health,	 families’	
livelihoods,	 simultanously	 hindering	 the	
development	 and	 economic	 prosperity	 of	
Nepal.		
	
	
	
	
	
	
	
	
	
	
	
Figure	1	After	the	earthquake,	a	temporary	school	was	built	from	bamboo	stalks.		
Photo	Credit	Jude	Fernando,	2015	
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3.1.	At	a	Glance:	Nepal’s	Education	
System		
	
	 Nepal’s	 focus	 on	 the	 quality	 of	
education	 comes	 from	 its	 commitment	 to	
reach	 the	United	Nations	 Education	 for	 All	
(EFA)	 initiative	 and	 the	 Millennium	
Development	 Goals	 (MDGs),	 now	 better	
known	 as	 Sustainable	 Development	 Goals	
(SDGs).	 In	 order	 to	 keep	 improving	 its	
education	 system,	 the	 Nepalese	
government	 increased	 its	 expenditure	 on	
education	 by	 increasing	 its	 GDP	 to	 4.7%,	
compared	 to	 2.9%	 it	 spent	 in	 19994.	 In	
addition,	 the	 Nepalese	 government	 is	
working	 to	 decentralize	 education	 by	
transferring	 decision-making	 powers	 in	 the	
education	 system	 to	 local	 governments,	
communities	and	schools.	 	Data	 from	2013	
shows	 that	 the	 district	 had	 419	 Early	
Childhood	 Development	 facilities,	 573	
primary	 schools,	 194	 lower	 secondary	
schools,	 113	 secondary	 and	 56	 higher	
secondary	 schools.	 Average	 school	
attendance	 rate	 (Grade	1	–	5)	 in	2012	was	
75%,	and	the	net	enrolment	rate	(Grad	1-5)	
was	97.1%	 in	2013	 through	2015.5	 Prior	 to	
																																																																		
4	The	 Impact	of	Natural	Disaster	on	Childhood	Education;	
Evidence	 from	 Nepal.	 The	 Center	 on	 Conflict	 and	
Development	at	Texas	A&M	University,	May	2016.	
5	Nepal	Nutrition	and	Food	Security	Portal,	2015	
the	 earthquake,	 at	 the	 district	 level,	 the	
literacy	 rate	 of	 population	 6	 years	 and	
above	for	males	was	76%	and	for	females	it	
was	60%.	Despite	damage	to	infrastructure,	
the	 Department	 of	 Education	 (DoE)	
reported	 that	60–65%	of	 enrolled	 students	
attended	 school	 on	 June	 2,	 the	 day	 after	
functional	schools	re-opened.		
3.2.	Effects	of	Natural	Disaster	on	
Education		
	
	
I.	Increased	Drop-out	Rates			
	 A	 report	 produced	 one	 year	 after	
the	 Nepal	 earthquake	 (comprised	 of	
consultations	 with	 680	 children	 and	
interviews	 with	 36	 officials	 at	 central	 and	
district	 levels	 in	 five	 of	 the	 most	 severely	
affected	 14	 districts)	 highlights	 continued	
and	 new	 challenges	 children	 face	 post-
Figure	 2	 An	 illustration	 depicting	 potential	 activities	
children	 engage	 in	 after	 dropping	 out,	 one	 of	 which	 is	
possible	increase	in	alcohol	and	drug	abuse.		
Photo	credit	Jude	Fernando,	2015	
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earthquake.	 Physical	 and	 mental	 health	
impact,	 infrastructure	 damage	 (loss	 of	
homes,	 destruction	 of	 schools,	 lack	 of	
access	 to	 healthcare	 and	 hygiene),	 and	
increased	 child	 labor,	 are	 all	 linked	 in	
affecting	 children’s	 concentration	 and	
confidence	in	performing	academically	well,	
subsequently	 decreasing	 enrolment	 and	
attendance	 in	 some	 of	 the	 hardest	 hit	
districts.		
	
A.	Health	impact:		
“I’m afraid and cannot concentrate on 
my studies. I don’t enjoy anything; I 
don’t like playing with friends.”6 
 – girl aged 8-12, Sindhupalchowk  
	 Children	 exhibit	 more	 health	
problems	 after	 the	 earthquake	 as	 the	
quality	 of	 healthcare	 services	 have	 been	
hindered.	 Destruction	 of	 health	 posts	 and	
shortage	 of	 medicines	 contribute	 to	 the	
poor	 quality	 and	 effectiveness	 of	 available	
health	 services.	 In	 addition,	 quality	
healthcare	 remains	 out	 of	 reach	 to	 many	
sections	of	the	population	due	to	inequities	
inherent	 to	 caste	 and	 ethnicity-based	
culture.	Due	to	 longer-term	factors	such	as	
food	 insecurity,	poor	sanitation	and	quality	
																																																																		
6	 All	 quotes	 have	 been	 derived	 from	 Nepal	 Children’s	
Earthquake	 Recovery	 Consultation	 document-	 After	 the	
Earthquake:	Nepal’s	Children	Speak	Out.		
of	 water,	 insufficient	 hygiene	 and	 disease	
outbreaks,	 the	 consequences	 tend	 to	
manifest	 themselves	 gradually	 in	 the	
aftermath	 of	 an	 earthquake7.	 Damage	
caused	by	the	earthquake	to	water	supplies	
left	 many	 compelled	 to	 drink	 unsafe	
contaminated	 water,	 causing	 waterborne	
disease	 such	 as	 chronic	 diarrhea.	
Destruction	 of	 toilets	 lead	 people	 to	
defecate	in	the	open,	leaving	an	open	door	
of	 potential	 health	 risks	 as	 well.	 Irregular	
diets,	eating	stale	or	poorly	prepared	food,	
eating	 unfamiliar	 food	 items	 contained	 in	
relief	 food	 packages,	 and	 general	 living	
conditions	 all	 attributed	 to	 other	 medical	
ailments	 such	 as	 vomiting	 and	 stomach	
problems.		
	 In	 addition	 to	 physical	 health	
impact,	in	the	aftermath	of	the	earthquake,	
feelings	 of	 sadness	 over	 deaths	 of	 family	
members,	 friends	 and	 neighbors,	 and	 a	
general	 loss	of	homes,	animals,	belongings,	
schools,	 communities	 and	 way	 of	 life,	
impact	 children’s	 psychosocial	 state.	
Symptoms	 similar	 to	 post-traumatic	 stress	
disorder	 (PTSD)	 are	 often	 exhibited	 by	
survivors	of	natural	disasters,	which	can	last	
																																																																		
7	Crisis	Response		
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up	 to	 five	 years	 following	 the	 disaster8.	
Consequently,	 decreasing	 their	 academic	
performance.	 For	 example,	 some	 children	
expressed	fear	of	returning	to	school	in	case	
of	 another	 earthquake	 while	 others	 were	
worried	 that	 the	 route	 to	 school	 was	
insecure	 because	 of	 unsafe	 structures,	
rubble	 of	 collapsed	 buildings,	 and	
landslides.	 Parents	 were	 also	 afraid	 of	
sending	 their	 children	 to	 school	 after	 the	
earthquake	and	many	older	children	feared	
for	 their	 future	 and	had	anxiety	 and	 stress	
over	 failing	 exams	 because	 of	 the	
interruption	to	their	schooling9.		
	
	
																																																																		
8	The	 Impact	of	Natural	Disaster	on	Childhood	Education;	
Evidence	 from	 Nepal.	 The	 Center	 on	 Conflict	 and	
Development	at	Texas	A&M	University,	May	2016.	
9	 Children’s	 Voices,	 Children’s	 Rights:	 One	 Year	 After	 the	
Nepal	Earthquake	
B.	Infrastructure	damage:	
“At night also I don’t sleep well  
because my mother and sister  
and I sleep in the same tents as 
others and I have to be vigilant as I 
have to protect my sister and mom.” 
 –boy aged 16, Dolakha 
 
	 	33%	of	children	reported	that	living	
in	 temporary	 shelters	 and/or	 damaged	
houses	 has	 resulted	 living	 in	 cramped	
conditions	 that	 lack	 adequate	 space	 and	
privacy,	 having	 to	 share	 the	 same	 space	
under	 a	 tent	 or	 tarpaulin	 with	 family	
members10.	 This	 can	 further	 induce	 lack	of	
sleep	due	to	fear	of	animal	and	insect	bites,	
thieves	 and	 sexual	 violence,	 inclement	
weather,	 and	 another	 earthquake.	 These	
factors	 all	 influence	 children’s	 academic	
performance	 by	 their	 inability	 to	
concentrate	 in	 class	 and	 focus	 on	 exams	
following	stressful	and	sleepless	nights.		
	 Post-earthquake,	 nearly	 all	 children	
(1,838	 girls	 and	 boys)	 that	 have	 been	
interviewed	and	consulted	in	May	and	June	
2015	on	behalf	of	Save	the	Children,	World	
Vision	 International,	 Plan	 International	 and	
UNICEF,	 returned	 to	 school	 to	 one	 of	 the	
3,576	 constructed	 Temporary	 Learning	
																																																																		
10	Children’s	Voices,	Children’s	Rights:	One	Year	After	 the	
Nepal	Earthquake		
Figure	3	Classroom	reduced	to	rubble	on	 the	second	 floor	after	
the	earthquake.	Photo	credit	Jude	Fernando,	2015	
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Centers	 (TLC)11.	 However,	 in	 remote	 and	
rural	areas,	they	attend	less	frequently	now	
than	before	the	earthquake	due	to	studying	
in	 unsafe	 environments,	 such	 as	 schools	
that	had	been	marked	as	structurally	unsafe	
with	 a	 red	 sticker.	 In	 these	 circumstances,	
the	 safety	 of	 children	 is	 heightened	 and	
threatened,	 and	 can	 further	 decrease	
children’s	 concentration	 and	 confidence	 in	
succeeding	in	school.		
	 Many	children,	especially	older	girls,	
feel	 more	 confident	 about	 passing	
examinations	 in	 safer	 school	 environments	
as	 opposed	 to	 children	 who	 attend	 TLCs,	
damaged	 or	 partly	 damaged	 learning	
environments.	Lower	test	scores	by	roughly	
eight	percent	was	 found	among	those	who	
attended	heavily	damaged	public	schools.12	 	
	 Other	 factors	 taken	 into	account	on	
influences	 of	 children’s	 decreased	
attendance	 in	 school,	 for	 example,	 is	 no	
light	 in	 temporary	 shelters;	 therefore,	
children	 can’t	 continue	 to	 study	 and	 do	
homework.	 Also,	 lack	 of	 access	 to	 WASH	
facilities.	57%	of	children	reported	studying	
																																																																		
11	After	the	Earthquake:	Nepal’s	Children	Speak	Out.	Nepal	
Children’s	Earthquake	Recovery	Consultation.		
12	The	Impact	of	Natural	Disaster	on	Childhood	Education;	
Evidence	 from	 Nepal.	 The	 Center	 on	 Conflict	 and	
Development	at	Texas	A&M	University,	May	2016.		
in	 schools	 that	 lack	 access	 to	 toilets13,	
attributing	 to	 the	 low	 attendance	 and	
increased	drop-out	 rates,	 especially	 among	
girls	whom	menstruate.	
	
C.	Increased	child	labor:	
	
	
	
	
	 High	dropout	rates	for	both	girls	and	
boys	 may	 be	 due	 to	 increased	 burden	 of	
familial	responsibilities	and	domestic	chores	
to	 support	 their	 parents	 in	 ensuring	
adequate	food,	shelter	and	water.	“Natural	
disasters	 are	 external	 shocks	 that	 disrupt	
the	 livelihood	 of	 families,	 at	 times	 forcing	
children	 to	 assist	 in	 income-generating	
activities	 to	 compensate	 for	 the	 loss”14,	
which	 then	places	 stress	 on	 their	 ability	 to	
attend	school	regularly.	Boys	reported	roles	
associated	with	 shelter;	 “they	 spoke	 about	
having	 to	 salvage	 family	 belongings	 from	
destroyed	 homes;	 help	 their	 parents	 to	
dismantle	 damaged	 or	 destroyed	 houses;	
search	 for	materials	 for	 temporary	shelters	
																																																																		
13	Children’s	Voices,	Children’s	Rights:	One	Year	After	 the	
Nepal	Earthquake		
14	The	Impact	of	Natural	Disaster	on	Childhood	Education;	
Evidence	 from	 Nepal.	 The	 Center	 on	 Conflict	 and	
Development	at	Texas	A&M	University,	May	2016.	
“I used to read and write but 
now I just help move objects 
here and there.” – boy aged 
12-18, Sindhupalchowk  
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and	help	with	construction”.15		
	 Women	and	girls	on	the	other	hand,	
are	 traditionally	 responsible	 for	 fetching	
water	 but	 disruption	 of	 regular	 water	
supplies	 has	 made	 this	 task	 more	
demanding	and	time	consuming.		
They	reported	having	to	walk	long	distances	
and	 standing	 in	 line	 for	 long	 periods	 to	
collect	 water	 from	 public	 taps	 (in	 urban	
areas).	 Both	 boys	 and	 girls	 also	 reported	
they	had	to	look	after	their	younger	siblings	
while	 their	 parents	were	busy	 constructing	
shelters,	 collecting	 relief	 items	 or	 carrying	
out	other	tasks.		
	
II.	INCREASED	VULNERABILITY				
A.	Out-migration:	
	 Gorkha	 district	 consists	 of	 many	
vulnerable	 and	marginalized	 groups	 where	
villages	 are	 typically	 populated	 by	women,	
children	(45%	of	the	population	is	under	the	
age	of	 19),	 and	 the	 elderly	 as	 the	majority	
of	working-age	men	are	internal	or	external	
migrant	 workers,	 with	 the	 latter	 being	 the	
highest	 source	 of	 remittances.	 Issues	
related	to	 the	 links	between	migration	and	
disaster-preparedness,	 as	 well	 as	 coping	
																																																																		
15	Nepal	Children	Consultation	
strategies	 adopted	 by	 the	 affected	
population	have	become	a	concern.	
	 	It	 is	 speculated	 that	 internal	
migrants’	 dwellings	 are	 likely	 to	 be	
structurally	more	vulnerable	to	damages	as	
they	 are	 made	 of	 mud-bonded	
bricks/stones,	and	they	are	also	more	likely	
to	 belong	 to	 lower	 economic	 households.	
This	 indicates	 that	 following	 the	
earthquake,	 migrant	 households	 are	 in	
more	need	of	additional	assistance	to	meet	
recovery	and	rehabilitation	needs.		
	 The	 poor	 foundation	 of	 the	 house	
and	 a	 male	 absentee	 household	 member,	
impacted	 families’	 ability	 to	 effectively	
manage	 the	 hard	 labor	 entailed	 during	
rescue,	 relief	 and	 evacuation	 processes	
following	 the	 disaster.	 Women	 and	 the	
elderly	 reported	 having	 difficulties	 building	
shelters,	 acquiring	 relief	 materials,	 and	
rescuing	 livestock.	 Therefore,	 relying	 on	
children	for	help	and	indirectly	causing	their	
attendance	in	schools	to	suffer.		
	 Furthermore,	 Internal	 migrants	
versus	 external	 migrants	 were	 able	 to	
attend	to	their	families’	immediate	needs	as	
they	 were	 able	 to	 return	 home	 more	
readily.	Many	 external	migrants	 attempted	
to	return	home	to	help	out	family	members	
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and	 friends	 –	 their	 skilled	 labor	 highly	
valuable	 to	 the	 country	 –	 but	 most	 were	
unable	 to	 do	 so	 for	 various	 reasons.	 Out-
migration	 subsequently	 occurs	 in	 the	 long	
run	because	a	much	higher	 level	of	 income	
is	necessary	for	families	to	recover	from	the	
disaster	 since	 economic	 opportunities	 in	
Nepal	after	an	earthquake	are	scarce.		
	 With	 mostly	 the	 men	 as	 migrant	
workers,	women	and	children	are	left	as	the	
sole	 occupants	 of	 a	 household	 in	 the	
communities	 post-earthquake.	 This	 can	
leave	many	open	doors	for	exploitation	and	
abuse	 of	 children	 to	 make	 ends	 meet	 as	
desperation	sets	in.		
	
	B.	 Sexual	 and	 gender-based	 violence,	
human	 trafficking,	 child	 labor,	 and	 early	
marriage	
	 The	 combination	 of	 the	 disaster’s	
impact	on	the	social,	economic,	productive,	
and	 infrastructure	 sectors	 coupled	 “with	
the	 loss	 of	 family	 protection	 mechanisms	
and	desperation	 for	 alternative	 livelihoods,	
could	 promote	 negative	 coping	 strategies	
amongst	 vulnerable	 households”.16	
Subsequently,	 increasing	 the	 risk	 of	 sexual	
																																																																		
16	Supporting	Children’s	Education	in	the	Aftermath	of	the	
Nepal	 Earthquakes;	 A	 brief	 for	 the	 Government	 of	 Nepal	
and	international	Donors.	Save	the	children,	August	2015.		
and	 gender-based	 violence,	 human	
trafficking,	 child	 labor,	 and	 early	marriage,	
as	 this	 can	 be	 a	 means	 to	 ease	 economic	
burden	 for	 families	 affected	 by	 the	
earthquake.17	
	 In	Nepal	 there	are	enforced	policies	
to	combat	child	labor,	to	protect	and	ensure	
their	safety	through	multiple	legislative	acts	
such	 as	 the	 1992	 Children’s	 Act,	 aiming	 to	
protect	the	physical,	mental	and	intellectual	
well-being	 of	 children,	 ensuring	 they	
receive	 all	 the	 rights	 they	 are	 entitled	 to.	
However,	the	migration	of	minors	continues	
to	 take	 place	 on	 a	 larger	 scale	 and	 can	
increase	after	a	natural	disaster	strikes.		
	 In	 the	aftermath	of	 the	earthquake,	
children	 may	 be	 sent	 away	 (abroad	 and	
within	the	country)	by	their	parents	to	find	
work	 to	 help	 provide	 for	 the	 family,	 be	
forced	 to	 beg	 on	 city	 streets	 especially	 in	
tourist	areas,	becoming	more	susceptible	in	
the	 involvement	 of	 illegal	 activity	 such	 as	
dealing	drugs.	2.6	million	children	between	
ages	 of	 5	 and	 14	 become	 laborers	 on	
construction	 sites,	 in	 factories	 and	 mines,	
as	 well	 as	 domestic	 help	 and	 circus	
entertainers.	127,000	children	are	involved	
in	commercial	sex	work	or	bonded	labor.		
																																																																		
17	CARE	04/29/2015	
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	 A	 large	 number	 of	 migrants	 go	 to	
India,	especially	 children	between	 the	ages	
of	 15-1718;	 however,	 marriage-related	
migration	 accounts	 for	 the	 overall	 higher	
mobility	 of	 female	 children	 aged	 10-17.		
Living	 in	 such	 dangerous	 conditions,	
exposes	them	to	sexual,	mental,	verbal	and	
physical	abuse.19	
	
3.3	IMPORTANCE	OF	
CONTINUING	EDUCATION		
	
“We prepared so hard for our upcoming 
exams and were ready to take them. But 
the earthquake has completely disturbed 
our mental state so we’ve forgotten 
everything we’d learned.” – girl aged 
13-18, Dolakha 
 
	 All	 of	 the	 challenges	 presented	 by	
the	 children’s	 voices—social,	 psychosocial,	
economic,	 productive---	 are	 immensely	
intertwined	 with	 one	 another	 and	 all	
attribute	 to	 the	 increased	 drop-out	 rates	
that	 students	 face	 post-earthquake.	 Other	
factors	 such	 as	 out-migration	 of	 male	
household	 members	 can	 keep	 enabling	
children’s	 prolonged	 absenteeism	 from	
education	as	to	provide	help	for	the	family.	
	 Adversely,	 child	 migration,	 child	
trafficking,	 and	 early-marriage	 can	 also	 be	
																																																																		
18	Study	of	Labor	and	Mobility		
19	Child	Workers	in	Nepal	Concerned	Centre		
ways	 in	 which	 families	 cope	 with	 financial	
hardships	 post	 disasters.	 Therefore,	
through	 all	 of	 these	 emerging	 challenges	
there	 is	 a	 severe	 need	 to	 accelerate	 the	
construction	of	 the	 Shree	Sinjali	 Secondary	
School.		
	 Building	 a	 school	 will	 only	 benefit	
the	community	in	Taklun	village	by	ensuring	
a	 supportive	 learning	 environment	 for	 all	
children	 and	 the	 safety	 of	 the	 most	
vulnerable	 children	 and	 those	 low	 in	 the	
caste	 system,	 by	 providing	 continuing	
education,	minimizing	psychological	impact,	
preventing	 early	 drop-out	 rates,	 and	
potential	 exposure	 to	 exploitation	 and	
abuse.		
	
I.	Protection	mechanism		
	 Thousands	of	people	are	 in	need	of	
psychosocial	 support	 due	 to	 the	 trauma	
experienced	 in	 both	 earthquakes	 and	 from	
the	 ongoing	 aftershocks.	 Children	 are	
especially	 vulnerable	 and	 susceptible	 to	
trauma.	Research	shows	 that	after	a	major	
disaster,	 getting	 back	 to	 normal	 activities	
such	 as	 going	 to	 school,	 can	 help	 reduce	
and	minimize	 traumatic	 stress,	 depression,	
and	 anxiety	 among	 kids	 and	 is	 positive	 for	
the	 rehabilitation	 process.	 Schools	 for	 that	
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reason	play	an	important	role	 in	protecting	
children	 during	 trying	 times	 post	 disasters	
since	risks	associated	with	lack	of	access	to	
education	are	exacerbated.		
	 On	a	daily	basis,	school	serves	as	an	
outlet	 for	 children	 to	 occupy	 themselves	
with	 learning,	 maintaining	 and	 creating	
relationships	 and	 friendships	with	 teachers	
within	 their	communities,	 reducing	 the	risk	
of	 being	 exposed	 to	 and	 involved	 in	
dangerous	 situations.	 Schools	 can	 also	
provide	services	and	lessons	about	common	
risks	where	students	are	taught	how	to	best	
respond	 and	 can	 report	 their	 concerns	 to	
teachers.	
	 If	 teachers	 are	 trained,	 schools	 can	
provide	 support	 to	 students	 who	 have	
suffered	 from	 harassment	 or	 sexual	
violence	since	the	earthquake.	Teachers	can	
identify	 and	 support	 children	 with	
protection	 needs,	 following	 implemented	
child	 protection	 acts	 and	 collaborate	 with	
child	protection	authorities.		
	
Figure	4	A	few	of	the	remaining	classroom	materials	in	the	temporary	schools.	Photo	credit	Jude	Fernando,	2015		
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II.	Earthquake	preparedness		
	 	Schools	 can	 also	 provide	 an	 open	
dialogue	space	on	educating	children	about	
the	science	of	earthquakes	and	earthquake	
preparedness	 that	 is	 culturally	 and	
geographically	 specific	 and	 appropriate	 to	
Nepal.	 The	 lack	 of	 information	 and	
understanding	 about	 earthquakes	 mean	
children	 were	 under	 prepared.	 Younger	
children	 might	 have	 misconceptions	 about	
earthquakes	 as	 well	 due	 to	 the	 inaccurate	
discourse	 of	 the	 bad	 effects	 from	 older	
students,	which	can	scare	them	even	more	
and	 cause	 panic	 among	 the	 communities.	
	 Schools	 and	 teachers	 can	 play	 a	
critical	role	in	ensuring	better	preparedness	
that	 should	 be	 integrated	 into	 building	
design,	 development	 planning	 and	 school	
curriculums.	 Schools	 provide	 the	
opportunity	 to	 share	 information	 with	
children	 and	 get	 their	 input	 about	 the	
phases	 of	 the	 disaster	 response	 which	 in	
turn	 help	 protect	 them	 in	 the	 event	 of	
future	disasters.		
	
	
	
	
	
III.	Accessibility	
	 It	is	especially	important	that	Taklun	
village	rebuild	its	school	as	there	is	only	one	
secondary	 school	 there.	 Shree	 Sinjali	
Secondary	 School	 is	 located	 at	 ward	
number	 two	 in	 Kotgaun,	 a	 central	 point	 of	
Taklung	 VDC.	 This	 is	 the	 only	 secondary	
school	 among	 wards	 two	 through	 six.	
Students	 have	 to	 walk	 between	 the	
distances	 of	 one	 and	 eight	 kilometers,	
which	 is	 anywhere	 between	 20	minutes	 to	
two	 hours	 each	way	 to	 reach	 Shree	 Sinjali	
Secondary	School.		
	 After	 the	 destruction	 of	 the	 school,	
the	 major	 constraint	 for	 children	 and	
parents	 is	 that	 the	 nearest	 secondary	
schools	 are	 between	 the	walking	 distances	
of	 5	 and	 10	 kilometers	 or	 two	 and	 four	
hours,	 respectively.	Without	 reconstructing	
this	school,	students	will	have	to	walk	even	
further	 away,	 beyond	 ward	 six,	 adversely	
discouraging	 students	 from	 attending	
school.	Therefore,	the	reconstruction	of	the	
school	 will	 benefit	 all	 children	 who	 are	
willing	 to	 continue	 higher	 education	 and	
accommodate	 children	 who	 are	 already	
studying	in	temporary	schools	in	permanent	
learning	centers	
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IV..	Children’s	future		
	 Pending	 the	 reconstruction	 of	
damaged	 or	 destroyed	 schools	 and	
classrooms,	 children	have	been	 studying	 in	
temporary	 buildings	 deemed	 unsafe.	 The	
temporary	 schools’	 conditions	 they	 are	
currently	 attending	 are	 unfit	 for	 teaching	
and	learning,	especially	not	for	long	periods	
of	 time.	 Students	 are	 unable	 to	 focus	 and	
practice	for	the	important	exam,	essentially	
having	 the	 same	 effect	 as	 not	 having	 a	
school	at	all.		
	 Many	 children	 expressed	 concerns	
of	 forgetting	 what	 they	 learned	 or	 feeling	
“stupid”	 since	 they	 are	 unable	 to	 take	 the	
national	 exams,	which	was	 postponed	 due	
to	the	earthquake.	Older	students	in	grades	
11	 and	12,	 especially	 fear	 of	 falling	 behind	
their	 studies	 and	 stress	 over	 their	 future.	
Therefore,	an	earthquake-resistant	building	
must	 be	 built	 in	 order	 to	 reinforce	 a	
positive,	 safe,	 controlled,	 learning	
environment,	 that	 ensures	 continuity	 of	
education.		
	
	
	
	
	
V.	Education	is	a	priority	
	 More	 importantly,	 ‘Education’	
emerged	as	 the	 second	highest	priority	 for	
children	 right	 behind	 ‘Loss	 of	 Homes’.	
Feelings	 of	 sadness	 about	 the	 loss	 of	 their	
destroyed	 or	 damaged	 school	 were	widely	
expressed	 as	 was	 worry	 about	 when	 they	
would	 be	 able	 to	 resume	 their	 studies;	 A	
few	 children	 also	 described	 feeling	 bored	
and	 missing	 their	 school	 friends	 and	
teachers.	This	demonstrates	that	children	of	
all	 different	 ages	 are	 extremely	 eager	 to	
return	 to	 school	 and	 are	 ready	 to	 take	 on	
the	 shared	 responsibility	 of	 government,	
teachers,	 and	 communities	 to	 rebuild	 their	
schools.		
	 Some	 of	 these	 children	 have	 now	
been	 out	 of	 school	 for	 almost	 two	 years,	
putting	 their	 safety	 in	 jeopardy,	 as	well	 as	
losing	 valuable	 time	 and	 education.	 In	 this	
critical	 situation,	 rebuilding	 the	 school	 in	
Gorkha	 district	 will	 enable	 children	 to	
attend	 school	 creating	 a	 safe	 space	 for	
learning	 and	 decreasing	 the	 possibility	 of	
child	exploitation	and	abuse.		
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			 ADWAN	 has	 taken	 the	 initiative	 to	
mobilize	 resources	 and	 opportunities	 to	
make	this	a	priority	a	reality	by	approaching	
organizations	 in	 order	 to	 improve	 the	
conditions	 for	 children	 who	 are	 currently	
not	 attending	 school	 or	 joining	 secondary	
schools	in	the	nearby	villages,	and	for	those	
who	 are	 studying	 in	 temporary	 schools.	
	 ADWAN’s	 strategy	 is	 to	gather	 local	
community	 members---parents	 and	
teachers---	 to	 construct	 a	 two	 story	
earthquake-resistant,	 furnished	 school	
building	 consisting	 of	 a	 total	 of	 six	 rooms,	
an	office	and	a	meeting	room,	11	desk	sets,	
six	 windows,	 a	 door	 and	 a	 white	 board	 in	
each	 room.	 	 In	 addition,	 there	 will	 be	 a	
library	 and	 a	 computer	 lab	 room	 in	 a	
separate,	 adjacent	 building.	
Implementation	 will	 include	 construction	
and	provision	of	equipment.	The	school	will	
benefit	650	students	and	28	teachers.		
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4.	PROJECT	DESCRIPTION	
	
The	 project	 aims	 for	 long-term	
rehabilitation	of	the	people	impacted	by	the	
earthquake	 in	 Gorkha	 VDC.	 The	 plan	 is	 to	
rebuild	 one	 secondary	 school	 and	 make	 it	
operational	 for	 students	 to	 pursue	 studies	
uninterruptedly.	 It	 is	 crucial	 for	 children	 to	
continue	 studying	 and	 establish	 a	 learning	
space.	 Prior	 to	 the	 earthquake,	 there	 was	
one	school	in	Taklung	and	now	there	are	no	
schools	 left	for	children	to	attend.	A	set	up	
of	 permanent	 learning	 spaces	 for	 the	
children	 is	 a	 great	 need.	 There	 is	 an	
immediate	 need	 to	 support	 the	
reconstruction	 of	 the	 school	 building.	 The	
earthquake	 safety	 is	 of	 great	 emphasis	 in	
the	construction.		
Figure	5	Gorkha	District	Profile.	OSOCC	Assessment	Cell,	2015	
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4.1	Statement	of	Purpose:			
The	goal	of	this	project	is	to	construct	a	new	
building	to	accommodate	650	students	and	
provide	 basic	 furniture	 and	 computer	
facilitates	 in	 the	 Sinjali	 Secondary	 School,	
the	only	school	 in	Taklun	village,	 located	at	
ward	two	of	Gorkha	District.	
	
4.2	Project	Objectives:		
1.	Construct	an	earthquake	resistant	school	
building	with	two	stories	and	six	classrooms	
with	an	office	and	meeting	room		
2.	 Construct	 an	 adjacent	 building	 for	 the	
computer	lab	and	library		
3.	 Provide	 the	 entire	 school	 building	 with	
fully	equipped	and	furnished	rooms	
	
4.3	Project	VDC	and	Location:		
This	 project	 is	 designed	 for	 Shree	 Sinjali	
Secondary	 School,	 located	 at	 Taklung	 VDC	
ward	2	of	Gorkha	District.		
	
5.	DETAILED	DESCRIPTION	OF	
SINJALI	SCHOOL	CONSTRUCTION	
PLAN		
	
5.1	Project	Methodology		
Construction	 materials	 and	 furniture	 for	
building	 schools	 is	 needed.	 The	 required	
construction	 materials	 will	 be	 finalized	
through	the	lowest	bidding	price	among	the	
available	 suppliers	 in	 Gorkha	 and	 the	
materials	 will	 be	 supplied	 to	 the	
construction	 site.	 In	 addition,	 local	
materials	 and	 resources	will	 be	used	 to	be	
cost	 efficient,	 while	 other	 school	 supplies	
will	be	bought	and	collected	to	be	delivered	
to	 the	 secondary	 school.	 The	 workers	 for	
the	construction	will	be	hired	from	the	local	
community.	 Committees	 will	 mobilize	
funding	 for	 the	 furniture	 and	 computer	
equipment	from	donors.		
	
5.2	Building	Construction	Committee	
(BCC)		
The	building	construction	committee	will	be	
formed	 with	 the	 presidency	 of	 VDC	
Secretary.	 Members	 will	 include	 school	
management	 committee,	 teachers,	 and	
guardian’s	 association,	 political	 leaders,	
social	 activists,	 experts	 and	 intellectual	
bodies.	The	committee	will	bear	 secondary	
guarantor	 for	 the	 project	 while	 ADWAN	
bears	primary	guarantor.		
	
5.3	School	Building	
The	 proposed	 project	 is	 to	 build	 6	 rooms.	
Each	 story	 has	 three	 rooms	 with	 11	 desk	
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sets	and	three	windows,	a	door	and	a	white	
board	in	each	room.	See	Appendix	A		
	
5.4	Library	and	Computer	Lab	Rooms	
Well-furnished	 library	 and	 computer	 lab	
rooms	 will	 be	 constructed	 in	 a	 separate	
building.	See	Appendix	B		
	
5.5	Office	and	Meeting	Room		
The	office	room	contains	one	big	and	small	
tables,	 five	 windows,	 one	 door,	 one	 small	
table,	 two	 revolving	 chairs,	 24	 standard	
chairs,	two	office	tables,	one	computer,	one	
teachers’	 cabinet,	 two	 cabinet	 steal	 and	 a	
lump	of	carpet.	See	Appendix	C	
	
6.	LOGICAL	FRAMEWORK		
The	 log	 frame	 outlines	 the	 goal,	 outcomes	
and	 outputs	 of	 the	 grant	 writing	 proposal		
for	 the	 reconstruction	 of	 destroyed	 school	
building	 of	 Sinjali	 Secondary	 School.	 The	
five	 outputs	 have	 been	 divided	 into	 four	
main	 categories	 to	 further	 clarify	 the	
activities	 that	 are	 associated	 with	 each	
output	 in	 sequential	 order	 of	 events.	 See	
Appendix	D		
	
	
	
OUTPUTS:			
1.	 Within	 8	 months,	 construction	 of	 an	
earthquake	 resistant	 school	 building	 with	
two	stories	and	six	classrooms	will	be	made	
for	better	education.		
2.	 Within	 6	 months,	 construction	 of	 an	
earthquake	 resistant	 office	 and	 meeting	
room	will	be	made	for	better	education.		
3.	 Within	 8	 months,	 construction	 of	 an	
earthquake	 resistance	 building	 for	 the	
computer	 lab	 will	 be	 made	 for	 better	
education.		
4.	 Within	 8	 months,	 construction	 of	 an	
earthquake	 resistance	 building	 for	 the	
library,	will	be	made	for	better	education.		
5.	Within	8	months,	the	school	building	will	
be	fully	furnished.		
	
CATEGORIES	for	OUTPUTS	1-4	
	(1)	Project	Implementation	
This	 stage	 involves	 mobilizing	 the	
stakeholders	 by	 formulating	 six	 BCCs	 for	
each	 different	 aspect	 of	 the	 project	 and	
assigning	 responsibilities,	 finalizing	 the	
project	 agenda,	 getting	 legal	 approval	 and	
securing	funding.		
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(2)	Contract	Logistics	
This	 stage	 involves	 developing	 evaluation	
criteria	 for	 selecting	 contractor,	 open	
tender	 process,	 finalizing	 the	 contractor,	
contractor	 determines	 timeline,	 and	
monitoring	 progress	 of	 construction	 and	
contractor.		
	
(3)	Evaluation	Reporting	
This	 stage	 involves	 verifying	 if	 school	
building	 meets	 the	 standards	 of	 the	
earthquake	resistant	building,	handing	over	
building	 to	 school	 board,	 and	 project	
evaluation	reports	to	donors.		
	
CATEGORY	for	OUTPUT	5	
(1)	Project	Implementation		
This	 stage	 focuses	 on	 mobilizing	 furniture,	
computers,	 and	 office	 equipment	 for	 the	
entire	 school	 building	 by	 submitting	
proposals	 to	 donor	 agencies	 and	 collecting	
in-kind	contributions.		
	
7.	MONITORING	&	EVALUATION		
THE	 M&E	 matrix	 has	 been	 designed	 to	
parallel	 the	 Log	 Frame.	 The	 Indicators	
represent	 quantifiable	 measures	 in	
conjunction	with	means	of	verification	such	
as	 attendance	 records,	 monitoring	
computer	 usage,	 and	 ensuring	 that	 all	
rooms	are	fully	equipped	and	furnished.	See	
Appendix	E		
	
8.	BUDGET	
The	 Budget	 projects	 an	 estimated	 total	 of	
$10,224,38.00.	 This	 includes	 items	 for	 the	
construction,	 human	 resources,	 a	
breakdown	of	 items	and	 furniture	 for	each	
room—Classrooms,	 Library	 and	 Computer	
Labs,	and	an	Office	Room.	See	Appendix	F	
	
9.	TIMELINE		
The	 timeline	 represents	 an	 eight-month	
period,	 beginning	 May	 15th,	 with	 activities	
for	 each	 output	 highlighted	 within	 its	
expected	 month	 of	 completion.	 Mobilizing	
furniture,	computers,	and	office	equipment	
(output	5)	has	been	added	within	the	same	
category	 as	 outputs	 1-4	 under	 “Project	
Implementation”	 and	 is	 to	 be	 completed	
during	July	and	August.	See	Appendix	G	
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REFLECTION	
	 The	purpose	of	the	grant	proposal	was	to	allow	a	future	development	practitioner	gain	
experience	 in	writing	a	grant	on	behalf	of	 the	organization.	The	parameters	placed	upon	 this	
grant	 writing	 experience	 was	 based	 on	 an	 assumption	 that	 students	 are	 fully	 capable	 of	
creating	a	grant	writing	proposal	due	to	the	education,	past	experience,	and	exposure	to	such	a	
process.	However,	 regardless	of	 the	knowledge	and	education	of	 a	 generic	 grant	writing	and	
monitoring	&	evaluation	format,	the	process	was	still	difficult	as	there	was	minimal	knowledge	
of	the	subject	at	hand	and	of	the	processes	to	achieve	the	goal	of	the	project.		
	 As	 I	 have	 not	 been	 in	 this	 position	 before,	 in	 order	 to	meet	 the	 requirements	 of	 this	
grant,	 it	was	necessary	for	me	to	 imagine	a	school	with	a	need	to	be	rebuilt	post-earthquake	
and	its	importance	to	the	community	and	well-being	of	the	students.	All	the	data	and	resources	
have	 been	 collected	 by	 Professor	 Jude	 Fernando.	 There	 was	 no	 direct	 contact	 from	 the	
organization	and	 from	 those	 involved	 in	Nepal,	 as	Professor	Fernando	was	 the	main	point	of	
reference	 for	me.	 It	 is	 imperative	 that	when	working	on	 a	 grant	writing	proposal	 one	has	 to	
understand	 the	 context,	 which	 is	 why	 it	 is	 important	 to	 visit	 the	 school	 and	 areas	 you	 are	
advocating	 for	 and	 communicate	 with	 the	 people	 involved.	 This	 connection	 is	 not	 only	
paramount	for	the	research,	analysis	and	data	collecting,	but	also	to	feel	emotionally	connected	
and	invested	in	the	project.		
Literature		
	 The	 literature	 definitely	 helped	 me	 understand	 people	 of	 other	 racial	 and	 ethnic	
backgrounds	and	the	significance	of	the	vulnerability	of	marginalized	communities	exposed	to	
natural	disasters.	It	also	improved	my	ability	to	understand	someone	else’s	views	by	imagining	
how	an	 issue	 looks	 from	his	or	her	perspective,	 especially	 the	document	where	many	of	 the	
youth	in	the	temporary	camps	had	shared	their	narratives.	This	also	helped	link	the	social	issues	
they	 were	 facing	 post-disaster.	 Past	 literature	 and	 discussions	 in	 classes	 through	 Clark	
University	 such	 as	 Humanitarian	 Assistance	 in	 Complex	 Emergencies	 and	 Global	 Issues	 in	
Education,	 as	 well	 as	 fieldwork	 in	 Haiti	 post	 2010	 Earthquake,	 helped	 me	 understand	 the	
situation	 in	more	 depth	 and	prepared	me	 for	 the	 traumatic	 narratives	 found	 in	 some	of	 the	
literature.		
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Methodology		
	 As	 I	 had	 acted	 as	 an	 external	 grant	writer,	 the	 data	 collected	was	 passed	down	 from	
Professor	Fernando.	The	data	included	documents	of	the	country’s	profile,	summary	reports	of	
the	effects	of	 the	earthquake	per	 sector,	humanitarian	assistance	progress	 reports,	 stats	and	
reports	of	the	number	of	people	and	districts	affected.	In	addition,	an	initial	Concept	Note	from	
ADWAN	was	sent	to	Clark	University	that	was	used	as	a	guideline	for	the	statement	problem,	
need,	 community	 information,	 and	 project	 implementation,	 including	 the	 budget	 and	 floor	
plans	for	the	new	school	building.	After	the	data	was	reviewed	and	analyzed,	the	interpretation	
of	the	data	was	guided	by	the	following	questions	I	formulated:		
1. What	is	the	importance	of	continuing	education	post-earthquake?		
2. Why	is	building	a	school	important	for	Gorkha	district?	
3. What	are	the	justifications	for	building	the	school?		
4. What	are	the	ramifications	if	children	are	not	attending	school?		
5. What	might	prevent	children	from	attending	school?		
6. What	was	the	enrolment	rate	prior	and	post-earthquake?		
	
Challenges	
I.	Budget		
	 As	 mentioned	 above,	 the	 budget	 was	 already	 provided	 through	 ADWAN.	 Having	 no	
background	experience	in	devising	a	budget	plan,	there	was	no	contribution	on	my	end	as	this	
was	foreign	to	me.	Providing	information	such	as	past	annual	reports	or	statements	in	order	to	
communicate	 the	 success	 and	 capabilities	 of	 the	 organization,	 would	 have	 been	 useful	
especially	 for	 financial	 information	 that	 the	 funding	 source	 may	 require.	 An	 annual	
organizational	budget	would	have	also	been	helpful	in	providing	information	on	the	size,	scope,	
financial	stability,	breadth	of	resources,	and	organizational	commitments.	The	cost	 factor	and	
how	that	cost	is	to	be	met	wasn’t	addressed.	Furthermore,	how	this	fits	into	the	overall	budget	
of	the	organization	was	also	left	out	making	it	difficult	to	understand	the	budget	created	for	the	
project.		
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II.	Logical	Framework		
	 	I	spent	a	lot	of	time	developing	the	Log	Frame,	as	I	was	unfamiliar	with	the	process	of	
reconstructing	a	school.	With	the	help	of	Professor	Fernando,	I	was	able	to	create	a	sequential	
timeline	 of	 the	 events	 to	 occur	 following	 the	 funding	 for	 the	 project.	Many	 of	 the	 activities	
were	 closely	 related	 but	 required	 an	 in-depth	 description	 for	 each	 separate	 activity.	 I	 was	
struggling	with	the	Contractor	Logistics	the	most	as	this	was	the	first	time	I	had	been	exposed	
to	such	a	project.	I	had	to	educate	myself	on	what	the	open	tender	and	bidding	process	meant	
in	order	 to	be	able	 to	effectively	 identify	 the	risks	and/or	assumptions.	This	was	similarly	 the	
case	for	the	other	activities	in	the	same	category.	During	this	process,	two	questions	came	up	
for	 the	 organization	 to	 consider:	 (1)	What	 is	 the	 reporting	 systems	 between	 contractor	 and	
committee,	when	developing	evaluation	 criteria	 for	 selecting	 contractor?	 (2)	 In	order	 for	 the	
contractor	to	determine	the	timeline,	there	also	needs	to	be	an	agreed	upon	payment	patterns	
and	plans.		
	 After	 carefully	 reviewing	 the	 budget	 so	 that	 it	would	 coordinate	with	 the	 Log	 Frame,	
there	were	a	few	questions	and	logistical	considerations	that	were	not	clear	from	the	Concept	
Note	 provided	 by	 ADWAN	or	 that	was	 not	 communicated	 properly	 that	 I	 felt	weakened	 the	
proposal.	These	included:	(1)	If	there	was	a	budget	for	lighting,	plumbing,	and	electrical	outlets	
for	 the	 building?	 (2)	 If	 the	 infrastructure	 included	 bathrooms	 as	 this	 would	 emphasize	 the	
provision	of	water,	 sanitation	 and	hygiene	promotion.	 It	would	 also	 enable	 a	 “child-friendly”	
learning	environment	with	particular	attention	to	the	needs	of	girls.	(3)	Since	part	of	the	budget	
included	 funding	 for	 computers,	where	would	 the	electricity	 supply	be	 generated	 from?	And	
what	 are	 the	 alternative	 options,	 such	 as	 solar	 power	 for	 computers	 and	 solar	 lanterns	 for	
lighting?	(4)	Would	there	be	heaters	for	the	winter?	(5)	Another	worry	was	the	potential	and	
probability	 of	 ensuring	modest	 design	 standards	 which	 provide	 safe,	 attractive,	 durable	 and	
flexible	learning	environments	that	allow	access	for	all	in	the	community.		
	 Other	 questions	 and/or	 problems	 encountered	 were	 specific	 to	 the	 Project	
Implementation,	the	Evaluation	and	Reporting,	and	the	Contractor	Logistics	phases	of	the	Log	
Frame.	Under	“getting	legal	approval”	the	indicator	was	to:	adhere	to	the	Village	Development	
Committees	 (VDC)	 policies;	 Apply	 at	 the	 Department	 of	 Education	 (DoE)	 for	 approval	 of	 the	
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reconstruction;	Submit	 letter	of	 interest	to	the	District	Education	Office	(DEO).	Since	I	am	not	
familiar	with	the	Nepalese	Government	and	the	Ministry	of	Education,	I	did	not	know	if	this	was	
the	 correct	 procedure	 and	 relied	on	 information	online	 and	past	 proposals,	 and	 summarized	
the	key	aspects	for	a	typical	reconstruction	school	project	for	approval.		
	 After	a	discussion	with	Professor	Fernando,	one	of	 the	activities	we	agreed	upon	was	
that	 once	 the	 construction	 finished,	 the	 building	 would	 be	 overseen	 by	 the	 school	 board.	
However,	 I	wasn’t	clear	about	the	role	and	responsibilities	the	school	board	had;	Therefore,	 I	
was	unable	to	complete	the	rest	of	the	log	frame	for	that	section.		
	
III.	Monitoring	&	Evaluation	(M&E)	
	 The	M&E	chart	was	designed	to	chronicle	the	activities	outlined	in	the	log	frame.	There	
was	heavy	emphasis	on	attendance	 records	and	monitoring	computer	usage	as	 indicators	 for	
success	to	make	it	more	quantifiable.	The	responsible	persons	for	each	output	was	unclear,	as	
each	 school	might	 operate	 differently;	 however,	 I	 assigned	 it	 so	 that	 the	 definition	 and	data	
source	paralleled	with	the	individuals	involved	and	their	common	respective	roles.			
	 The	 organization	 might	 want	 to	 consider	 hiring	 a	 professional	 Evaluator	 that	 can	
properly	document	the	project’s	completion.	There	also	needs	to	be	an	agreement	about	which	
specific	phase	of	 the	project	 the	organization	wants	 to	evaluate.	The	goal	of	 the	project	 is	 to	
reconstruct	a	school	that	 is	 fully	operational	and	furnished	with	equipment.	 If	one	of	these	 is	
absent,	then	it	 is	safe	to	assume	that	the	project	wasn’t	completed.	However,	there	might	be	
many	reasons	as	to	why	one	was	achieved	and	another	wasn’t.	Monitoring	the	entire	process	
from	 start	 to	 finish	 and	 evaluating	 a	 particular	 part	 of	 the	 process,	 i.e.	 the	 bidding	 process,	
might	yield	very	different	conclusions	that	could	help	understand	what	went	wrong	or	right.		
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CONCLUSION	
	 Initially	 I	 had	 thought	 that	 because	 I	 witnessed	 one	 country’s	 experience	 with	 the	
effects	 of	 an	 earthquake	 during	 fieldwork	 in	 Haiti,	 that	 I	 would	 be	 able	 to	 fully	 understand	
Nepalese	 struggles	 as	 well.	 However,	 as	 I	 further	 delved	 into	 the	 literature	 of	 rebuilding	 a	
school	 in	that	environment,	 I	realized	that	 it	wasn’t	anything	as	simple	as	 just	getting	funding	
for	materials.	 I	could	envision	the	temporary	schools	 in	Nepal	as	 I	had	seen	in	Haiti,	but	I	still	
had	to	ask	myself	“Why	is	building	a	school	important	for	Gorkha	district?”.	 	 It	was	important	
for	 me	 to	 learn	 more	 about	 the	 effects	 of	 the	 earthquake	 on	 the	 social	 and	 economic	
development	in	Nepal	first,	specifically	in	Gorkha	district.		
	 The	 obstacles	 facing	marginalized,	 vulnerable	 communities	 in	Nepal	 have	 intersecting	
issues	within	gender,	 caste	discrimination	and	poverty.	Coupled	with	post-earthquake	effects	
on	 the	 vulnerable	 communities,	 it	 further	 aggravates	 their	 preexisting	 poverty	 during	 aid	
distribution	and	contributes	to	a	much	slower	recovery	and	rehabilitation	to	their	livelihoods,	if	
at	 all.	Gorkha	district	 is	predominantly	populated	by	women	and	 children,	 as	 the	majority	of	
working-age	 men	 are	 internal	 or	 external	 migrant	 workers.	 For	 this	 reason,	 disaster-
preparedness	 and	 coping	 strategies	 adopted	 by	 the	 affected	 population	 have	 become	 a	
concern.	Male	absenteeism	during	 the	 time	of	an	earthquake,	makes	 it	harder	 for	women	to	
manage	hard	labor	during	rescue,	relief	and	evacuation	processes	following	the	disaster.	Hence,	
vulnerable	 households	might	 turn	 to	 negative	 coping	 strategies	 to	 uplift	 their	 livelihoods	 by	
engaging	children	in	trafficking,	child	labor,	and	early	marriage.	Knowing	the	specific	issues	that	
Gorkha	district	is	dealing	with,	emphasizes	the	urgency	and	need	in	rebuilding	the	school.		
	 Post-earthquake,	children	are	faced	with	immense	challenges	from	social,	psychosocial,	
economic,	 to	 productive	 issues	 that	 contribute	 to	 increased	 drop-out	 rates	 and	 decrease	 in	
enrolment.	Prolonged	absence	from	school	and	a	lack	of	adequate	safe	space	for	children	to	sit	
and	 learn	 can	 also	 damage	 children’s	 physical	 and	mental	well-being.	 Children	 are	 unable	 to	
concentrate	 in	 temporary	 schoolings	 deemed	 unsafe,	 and	 still	 partly	 damaged,	 due	 to	 stress	
and	fear	of	another	earthquake.	Serving	as	a	protection	mechanism	as	well,	it	is	important	that	
the	 school	 be	 built	 as	 it	 ensures	 a	 supportive	 learning	 environment	 for	 all	 children	 and	 the	
safety	of	 the	most	vulnerable	children,	and	 those	 low	 in	 the	caste	system.	Schools	are	also	a	
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good	 source	of	 teaching	about	earthquake	preparedness	 that	 is	 culturally	 and	geographically	
specific	 to	 Nepal,	 so	 that	 children	 can	 have	 accurate	 information	 and	 be	 well	 prepared	 for	
future	disasters.		
	 The	process	 itself	 requires	 interest	of	all	 stakeholders,	especially	community	members	
willing	to	mobilize	resources.	Children	have	been	at	the	forefront	of	this	discourse	as	they	have	
expressed	 education	 as	 a	 top	 priority,	 wanting	 to	 resume	 their	 studies	 due	 to	 feeling	 sad,	
missing	their	school	friends	and	teachers.	ADWAN	is	capable	of	turning	this	need	into	a	reality	
by	 mobilizing	 resources	 and	 opportunities	 by	 connecting	 with	 Clark	 University	 and	 other	
organizations	 for	 funding	 opportunities.	 Its	 main	 goal	 is	 to	 improve	 the	 conditions	 for	 all	
children	 who	 are	 currently	 not	 attending	 school,	 joining	 secondary	 schools	 in	 the	 nearby	
villages,	and	 for	 those	who	are	studying	 in	 temporary	schools,	 to	 secure	 their	well-being	and	
education.			
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APPENDIXES	
A.	School	Building		
	
	
	
Plot	No:	I	
1. Plot	length:		 90	ft.	 	Room	length:	 26	ft.	
2. Plot	width:		 26	ft.		 	Room	width:	 17	ft.	
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B.		Library	and	Computer	Lab	Rooms		
	
	
	
Plot	No:	II	
1. Plot	length:	 58	ft.			 Room	length:	 48	ft.	for	two	rooms	
2. Plot	width:	 24	ft.			 Room	width:	 18	ft.		
3. Rooms:	2	 	 	
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C.		Office	and	Meeting	Room		
	
Plot	No:	III	
1. Plot	length:	 28	ft.		 Room	Length:	 25	ft.		 	
2. Plot	width:	 20	ft.		 Room	width:	 18	ft.		
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D.	Logical	Framework		
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E.		Monitoring	&	Evaluation		
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F.		Budget		
Sinjali School Building Construction Project Budget 
  Project Name: Sinjali School Building Construction Project - SSBCP   Year:  2016 
                    
  Venue: Taklung-2, Kotgaun Gorkha. Project Director:   Kamal Babu Pariyar   Duration:  6 Months 
                    
   Construction:  5,416,200.00    Libr. & Com:  1,035,000.00  Furniture & Other  680,200.00       
                    
  
Human 
Resource 
2,639,980.00  Office Room  453,000.00 Total Project Cost:  10,224,380.00 $99,265.83      
  
 Construction:  
Line Item Description/Justification Qty. 
 Unit 
Cost/Rate  
 Total  
1 Cement Bishwokarma Cement  1470 820 1,205,400.00 
2 Iron Rod Bundles of 10 mm, 6 mm & 4 mm & other 124 7,100.00 880,400.00 
3 Hexa Blades To cut the rods 50 50 2,500.00 
4 Nails Various sizes nails for shuttering 100 75 7,500.00 
5 Breaks 1 class breaks for wall 42000 19.5 819,000.00 
6 Sand   Sand for multiple uses 71 10,000.00 710,000.00 
7 Crossers stones For multiple uses 45 10,000.00 450,000.00 
8 Stone   Stone for soling  45 3,000.00 135,000.00 
9 Wiring Pipe Hard synthetic pipe for electricity wiring 10 2,100.00 21,000.00 
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10 Plastic   For the building concrete time 22 700 15,400.00 
11 Doors  6 doors for six class rooms 6 35,000.00 210,000.00 
12 Windows  18 windows for six class rooms 18 45,000.00 810,000.00 
13 Colors Colors for door, window and wall 1 150,000.00 150,000.00 
 Sub total  5,416,200.00 
 Human Resource  
Line Item Description/Justification Qty. 
 Unit 
Cost/Rate  
 Total  
1 Project Manager A person will be appointed and spend 60% of 6 months 3.6 65,000.00 234,000.00 
2 Tender Opening session Tender will be open for the close quotation for construction 1 7,500.00 7,500.00 
3 Construction cost  Approximately calculation of 6 room construction per squire fit 4212 290 1,221,480.00 
4 Roof concrete Labors Guardians will be came to work as volunteer basis 640 1,300.00 832,000.00 
5 Carpenter 2 carpenter for 1.5 months 90 1,500.00 135,000.00 
6 Accountant To keep ledger and tracking income and expenditure 6 25,000.00 150,000.00 
7 BCC Building Construction Committee's meetings 6 10,000.00 60,000.00 
 Sub total  2,639,980.00 
Library & Computer Labs  
S.N. Name Description/Justification Qty. 
 Unit 
Cost/Rate  
 Total  
1 Steel Bookshelf Four steel bookshelf for library 4 10,500.00 42,000.00 
2 Windows  3 Windows for library room 3 25,000.00 75,000.00 
3 Doors  1 Door for Library room 1 35,000.00 35,000.00 
4 Reading Table Big one  1 35,000.00 35,000.00 
5 Reading Table Medium one 1 25,000.00 25,000.00 
6 Chairs For sitting 42 1,500.00 63,000.00 
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7 Record files For keeping record who take what who return what 1 75,000.00 75,000.00 
8 Computers Computers for Computer lab 10 45,000.00 450,000.00 
9 Computer Table Computer tables for computer lab 10 5,500.00 55,000.00 
10 Chairs Chairs for Computer lab 10 3,500.00 35,000.00 
11 Printer   Printer for multiple purpose 1 35,000.00 35,000.00 
  Windows  Windows for computer lab 3 25,000.00 75,000.00 
11 Door  Door for computer lab 1 35,000.00 35,000.00 
 Sub total  1,035,000.00 
  Office Room     
S.N. Name Description/Justification Qty. 
 Unit 
Cost/Rate  
 Total  
1 Big Table Common table for teachers 1 50,000.00 50,000.00 
2 Windows 5 windows for office room 5 25,000.00 125,000.00 
3 Door 1 door for office room 1 35,000.00 35,000.00 
4 Small table Small table for guest visitor 1 25,000.00 25,000.00 
5 Revolving Chairs 2 revolving chairs for Principal and Accountant 2 3,500.00 7,000.00 
6 Chairs 24 chairs for teachers and guest visitor 24 1,500.00 36,000.00 
7 Office table 2 office table for principal and accountant 2 4,500.00 9,000.00 
8 Computer A computer for office use accountant 1 75,000.00 75,000.00 
9 Teachers' cabinet Combined cabinet for teachers with individual box 1 35,000.00 35,000.00 
10 Steal Cabinet Steal cabinet for principle and accountant 2 10,500.00 21,000.00 
11 Carpet Office furnished 1 35,000.00 35,000.00 
 Sub Total  453,000.00 
Furniture & Other  
S.N. Name Description/Justification Qty. 
 Unit 
Cost/Rate  
 Total  
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1 Desk bench 66 desk-bench set for six classroom 11 in each 66 3,500.00 231,000.00 
2 White board 6 white board for six class room 6 3,200.00 19,200.00 
3 Transportation Transportation for furniture from market to school 3 10,000.00 30,000.00 
4 Transportation Building construction materials transportation to school 40 10,000.00 400,000.00 
 Sub Total  680,200.00 
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G.		Timeline		
Activities	 15-May 15-Jun 15-Jul 15-Aug 15-Sep 15-Oct 15-Nov 15-Dec
Submit	Proposal
Selection	of	Proposal
Formulate	six	Building	
Construction	Committees	
(BCC)	for	each	different	
aspect	of	the	project	
Assign	responsibilities	to	
six	committees	
within	the	different	
aspects	of	the	project	
Finalize	the	project	
agenda	
Getting	the	legal	approval	
	Securing	funding	
Mobilize	furniture,	
computers	and	office	
equipment
Develop	evaluation	criteria	
for	selecting	contractor	
Open	tender	process
Finalize	the	contractor	
Contractor	determines	the	
timeline	
Monitoring	progress	of	
construction	and	
contractor	
Verifying	if	school	
building	meets	the	
standards
	of	the	equarthquake	
resistant	building	
	Handing	over	building	to	
school	board	
	Project	evaluation	report	
to	donors	
Project	Implementation
Evaluation	&	Reporting
Contractor	Logistics
TIMELINE:
Reconstruction	of	Destroyed	School	Building	of	Sinjali	Secondary	School
Taklung-2,	Gorkha,	Nepal
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H.		Student	Data	of	Sinjali	Secondary	School	
Gr
ad
e	
Total	Student	 Total	Dalit	 Indigenous	 Other	 Drop	out	 Married	 Endangered	
Girls	 Boys	 Girls	 Boys	 Girls	 Boys	 Girls	 Boys	 Girls	 Boys	 Girls	 Boy
s	
Girls	 Boys	
ECD	 24	 24	 5	 8	 19	 16	 		 		 		 		 		 		 		 		
1	 13	 20	 4	 10	 9	 10	 		 		 		 		 		 		 		 		
2	 13	 9	 9	 7	 4	 2	 		 		 		 		 		 		 		 		
3	 10	 18	 5	 11	 4	 6	 1	 1	 		 		 		 		 		 		
4	 15	 15	 6	 5	 9	 10	 		 		 		 		 		 		 1	 5	
5	 22	 23	 14	 5	 8	 17	 		 1	 		 		 		 		 2	 2	
6	 35	 37	 8	 10	 36	 25	 1	 2	 		 		 		 		 1	 2	
7	 50	 43	 11	 5	 39	 38	 		 		 		 		 2	 		 1	 1	
8	 46	 22	 9	 5	 36	 17	 1	 		 2	 		 7	 		 2	 2	
9	 30	 39	 4	 6	 25	 31	 1	 2	 3	 		 1	 3	 		 		
10	 18	 22	 2	 1	 14	 20	 2	 1	 		 		 4	 4	 2	 2	
Total	 276	 272	 77	 73	 203	 192	 6	 7	 5	 0	 14	 7	 9	 14	
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I.		Teachers	of	Sinjali	School	
S.	N.	 Name	of	teacher	 Designation	 Qualification	 Male	 Female	 Caste	
1	 Bal	Narayan	Shrestha	 Principal	 B.	Ed	 Male	 		 Indigenous	
2	 Babu	Ram	Lamichhane	 Vice	principal	 B.	Ed		 Male	 		 Brahmin	
3	 Ramesh	Kunwar	 Teacher	 M.	Ed	 Male	 		 Endangered	
4	 Amit	Babu	Adhikari	 Teacher	 B.	Ed	 Male	 		 Brahmin	
5	 Chandra	Nrn	Shrestha	 Teacher	 I.	Sc.	 Male	 		 Indigenous	
6	 Ramesh	Kattel	 Teacher	 B.	Ed	 Male	 		 Brahmin	
7	 Bishnu	Kumar	Shrestha	 Teacher	 I.	A.	 Male	 		 Indigenous	
8	 Dal	Bahadur	Thapa	 Teacher	 B.	Ed	 Male	 		 Indigenous	
9	 Narayan	Upadhyaya	 Teacher	 I.	A.	 Male	 		 Brahmin	
10	 Dhruba	Prasad	Khanal	 Teacher	 S.L.C	 Male	 		 Brahmin	
11	 Rajiv	Kunwar	 Teacher	 B.	Ed/B.A.	 Male	 		 Endangered	
12	 Ram	Maya	B.K.	 Teacher	 10+2	 		 Female	 Dalit	
13	 Shakti	Lamichhane	 Teacher	 I.	Sc.	 Male	 		 Brahmin	
14	 Jit	Bahadur	Thapa	 Teacher	 B.Ed.	 Male	 		 Indigenous	
15	 Nirmal	Shrestha	 Accountant	 I.	Com.	 Male	 		 Indigenous	
16	 Shikha	Thapa	 EDC	 10+2	 		 Female	 Indigenous	
17	 Prakash	Shrestha	 Helper	 S.L.C	 Male	 		 Indigenous	
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J.		Name-list	of	School	Management	Committee	
S.N.	 Name	of	Member	 Designation	 Caste	 Gender	
1	 Resham	Babu	BK	 President	 Dalit	 Male	
2	 Gita	Pariyar	 Member	 Dalit	 Female	
3	 Sunita	Lamsal	 Member	 Indigenous	 Female	
4	 Beli	Maya	Ale	 Member	 Indigenous	 Female	
5	 Gun	Bahadur	Thapa	 Member	 Indigenous	 Male	
6	 Bhakta	Bdr.	Ale	 Member	 Indigenous	 Male	
7	 Rit	Bahadur	Thapa	 Member	 Indigenous	 Male	
8	 Chandra	Shrestha	 Teacher	member	 Indigenous	 Male	
9	 Bal	Narayan	Shrestha	 Member	Secretary	 Indigenous	 Male	
	
	
K.		Teachers	&	Guardians	Association	
S.N.	 Name	of	Member	 Designation	 Caste	 Gender	
1	 Kamal	Babu	Pariyar	 President	 Dalit	 Male	
2	 Sanu	Babu	Ale	 Member	 Indigenous	 Male	
3	 Krishna	Shrestha	 Member	 Indigenous	 Male	
4	 Chandra	Chepang	 Member	 Endangered	 Male	
5	 Bal	Maya	Pariyar	 Member	 Dalit	 Female	
6	 Anju	Rana	 Member	 Indigenous	 Female	
7	 Chitra	Maya	Ale	 Member	 Indigenous	 Female	
8	 Dhan	Maya	Ale	 Member	 Indigenous	 Female	
9	 Dhan	Bahadur	Ale	 Member	 Indigenous	 Male	
10	 Narayan	Upadhyaya	 Member	Teacher	 Brahamin	 Male	
11	 Bal	Narayan	Shrestha	 Member	Secretary	 Indigenous	 Male	
	
	
	
	
	
